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Abstract 
Several concerns from previous studies were regarded as potential reasons in failing the national licensure 
examination for teachers (LET) particularly in State Universities of Eastern Visayas, Philippines. In this study, the 
authors explored the experiences and identified the potential causes in the success of aspiring teachers in the 
licensure examination. The study utilized a case study method to uncover the unique experiences of ten (10) 
participants who are education graduates and non-LET passers. Data were gathered through in-depth interviews and 
analysed using thematic analysis. Results indicated that education graduates experienced issues such as test-anxiety, 
pressure, overconfidence, insufficient education foundation, alongside financial burden, personal responsibilities and 
difficulties in managing time that prevented them from passing the test. The interplay of these concerns as 
determined by informants hindered their success in the licensure examination. Addressing these problems, 
educational institutions may introduce programs for anxiety management and test-taking tactics and offer financial 
aids and subsidies for those with financial issues. Moreover, comprehension skills enhancement programs may be 
considered to improve the cognitive skills of the education graduates and students. Regular review of the curriculum 
and updating of course syllabi to confirm alignment with the standards in the licensure examination for teachers must 
be ensured. 
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Introduction 
One of the crucial requirements to practice the 

teaching profession is to pass the licensure 

examination as it is a way to guarantee that the 

teachers have acquired the necessary skills and 

capabilities in delivering high quality education 

(1). One of the challenges faced by prospective 

professionals is passing a licensing exam. It is 

administered in order to evaluate the candidates' 

aptitude for competent practice of their chosen 

field (2). Passing the board examination brings 

pride to teacher education graduates and the 

school they came from, which in turn, are 

indicative of the efficacy of the education program 

(3). It can be seen that passing said biannual 

examination is somehow difficult and challenging 

because for the last four years since 2018 – 2023, 

the results of Licensure Examination for Teachers 

(LET) show very dismal performance across the 

Philippines. In fact, reports indicate that only 

34.16% of combined passing percentages from 

elementary and secondary level in 2018 

examinations. In 2019, 35.51% combined 

percentage from elementary teachers and 

secondary level. In June and October 2022, 

elementary and secondary level got 51.59% 

passing percentage. In 2023, 47.74% shared 

passing rate from elementary and secondary level 

(4–11). Clearly, the outcomes are very alarming as 

almost half of the takers fall below the passing 

percentage every year. Many studies attempted to 

establish rooted causes that contribute to failing 

the licensure examinations. For instance, 

predictors in the licensure examination 

performance such as teachers’ educational 

attainment, teachers’ length of service, quality of 

library facilities, quality of laboratory facilities, 

students’ intelligence quotient, and students’ 

grade point average (12). Correspondingly, 

demographic profiles which include age, academic 

performance and comprehensive review success   
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are likewise identified predictors of the said 

examination (13). Meanwhile, scoping review on 

licensure examination for teachers which listed all 

the alternatives suggested from previous studies 

and explained it well on how it will be done to 

improve the success of teacher education 

graduates in the LET were outlined (14). Despite 

these efforts of many researchers in helping to 

increase the numbers of passers compared to 

those who failed the exams, outcomes remain to 

be dismal. In the context of this study, it has been 

observed that many teacher education graduates 

are failing to pass the Licensure Examination from 

State Universities of Eastern Visayas, Philippines. 

To validate this observation, the authors initially 

interviewed one of the key officials of the 

university under the College of Education with 

regard to passing percentage status of teacher 

education graduates. He mentioned that almost 

one-half of the takers have fallen below the 

passing rate for over the last four years. 

Moreover, the authors further asked two takers 

who failed the test about their experience in the 

Licensure Examination. They attributed their 

failure to being not confident about their answers 

because most questions in Professional Education 

Courses are challenging, especially since these 

questions are situational in nature and difficult to 

understand. Their statements are clear 

indications that they were not able to 

comprehend and understand the questions 

resulting in failure in the examinations. In 

addition, they also mentioned that they were 

unable to attend review classes due to financial 

issues, which reflectively contributed to their 

exam failures. This initial information mentioned 

overlooked to investigate from the previous 

existing study for which this could potentially 

contribute to failing the licensure examination for 

teachers. These situations can be considered left 

unchecked or oftentimes, neglected, because it is 

not easily identifiable from individuals. Thus, it is 

necessary to further establish this area of study to 

gain meaningful insights of these barriers as 

prospective reasons for failing the examination. 

Furthermore, studies focused on quantitative 

methods particularly descriptive-correlational 

and documentary analysis were used to examine 

the predictive factors that influence in failing the 

licensure examination (15–21). There are existing 

studies that utilized qualitative methods on 

licensure examinations for teachers in diverse 

contexts, but still only few who conducted using 

this approach (22–24). Hence, there is a need to 

further explore the experiences of the education 

graduates to unlock the unique trends that cause 

the failing of LET using a qualitative approach. 

Nevertheless, it can be seen that there is also a 

dearth of information regarding the existing 

problem that the authors cited in the current 

study about the problem mentioned by the takers 

who flunked the licensure examination. 

Accordingly, bridging this research gap can 

ultimately contribute to the literature in teacher 

education. Authors argued that exploring these 

first-hand experiences of teachers' education 

graduates who failed the LET would uncover 

specific experiences as barriers that resulted in 

failing the test. Inputs gained from the study may 

serve as bases to offer specific alternatives and 

solutions to address this problem. As mentioned, 

the present study aimed to explore the 

experiences of teacher education graduates, who 

failed the licensure examination and identify 

barriers that contribute to their failure on 

licensure examinations. 
 

Methodology 
Research Design 
The researchers used a single case study 

approach with the primary purpose of helping 

participants to explain and communicate their 

knowledge of their experiences throughout the 

licensure examination through individual in-

depth interviews. Using this approach, the 

researchers were able to provide a thorough and 

clear condition of the participants' experiences 

after failing licensure exams. Considering their 

experiences and perspectives, it may reveal facts 

and reasons that contributed to their failure on 

the exam. In addition, the findings may provide or 

contribute to insights on this problem. 

Sampling 
The research participants consist of ten (10) 

teacher education graduates in State Universities 

of Eastern Visayas, Philippines. These participants 

belong to the 23-28 age group, with seven females 

and three males. All these 10 participants 

graduated from school year 2022-2023. The 

author used purposive sampling to select the 

participants with the following criteria: The first 

criterion was that the participants should be a 
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teacher education graduate, and that the 

participants should have at least taken and failed 

to pass the licensure examination at least twice 

from 2023-2024.  

Data Gathering Procedure 
The researchers utilized semi-structured 

questions aligned with the study objectives to 

collect the data. Three sections of the guide 

questionnaire covered the general information 

provided by the participants, the experiences of 

teacher education graduates taking the 

examinations, and the barriers that prevented 

them from passing the licensure exams. Research 

experts validated the questionnaire, and a pilot 

answering was done to address any issues before 

data collection for accuracy and reliability.  

In addition, the data collection was done through 

an in-depth interview, followed by transcribing 

the data and sending the final transcription to the 

participants through email for triangulation to 

avoid subjectivity and biases. This action would 

help the authors to validate and verify the 

accuracy of data collected and ensure the 

information obtained is reliable which reduces 

risk of biases and inaccuracies. 

Prior to data collection, approval was obtained 

from the key officials in the university. 

Participants were notified and given consent 

forms. Participants were informed in advance that 

right after gathering the data, a recorded 

interview would ensue for transcription purposes. 

Participation was voluntary with no coercion. 

During interviews, transparency and trust were 

established with the participants. They were 

encouraged to expound their experiences.  To 

protect confidentiality of the data collected, the 

researchers used unique codes for each 

participant and stored personal details in a file. As 

a general principle, audio recordings and 

transcribed data were safely kept in a hard drive 

for five years. Data gathered from interviews were 

also archived for the same long years. Only 

researchers had access to the information 

provided. This would be kept for legal and 

compliance reasons, and it would also help in 

resolving disputes and provide a historical record 

for analysis, training, or future reference. After 

five years, all data would be deleted from the hard 

drive and shall be disposed accordingly to comply 

with privacy regulations and protect sensitive 

information. 

Data Analysis 
Thematic Analysis was utilized by following a 

systematic and rigorous procedure which 

includes familiarizing to understand the depth 

and breadth of the content, generating initial 

codes through producing initial description of the 

content and capturing key concepts. These initial 

codes are sentences or words that helped the 

researcher understand the experiences of the 

participants of the phenomenon under 

investigation. These statements or codes are then 

grouped into clusters of themes. These coded data 

are grouped to significant broader patterns that 

capture something important about the data; 

reviewing themes which involves refining the 

themes to ensure they write and tell a compelling 

story about the data; defining themes by 

identifying the essence of each theme; and finally 

creating the report by weaving together the 

analytic narrative and data extracts. 
 

Results 
Five themes emerged from the interview 

responses about the experiences from the 

education graduates as barriers that contributed 

to the failure of Licensure Examination for 

Teachers (LET). These themes include test 

nervousness and pressure, overconfidence in 

taking the LET, insufficient educational 

foundation, limited resources and lack of 

preparation, personal commitments and 

managing time challenges.  

Test Anxiety and Nervousness 
The teacher education graduates testified that 

they experienced anxiety and pressure during the 

day of their Licensure examination. They also 

highlighted their emotions and thoughts that 

while taking the exam, they felt uncomfortable 

because of apprehension. In fact, the authors' 

report supported the statement of the participant 

who said that: “I felt incredibly nervous during the 

exam. My palms were sweaty, my heart was 

pounding, and my mind was racing with all the 

things I had to remember (P5)”. In addition, 

another participant added saying, “I was also 

worried about the constraints thinking that I do 

not have the luxury of reading the questions more 

than twice (P10)”. Moreover, some participants 

likewise emphasized the same dilemma about 

their experience in licensure examinations for 

teachers of being uncertain and undervalued. One 
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of the participants expressed that: “Looking back, 

I think that the doubts in my head during the 

exam were the main reason why I failed the exam. 

I should have had those doubts prior to the exam 

so that I would have prepared for it even more 

(P7)”. Another participant mentioned that: 

“However, during the exam, I felt nervous because 

I realized that I underestimated the exam (P8)”. 

Those graduating education students who are 

preparing for Licensure examination for Teachers 

tend to increase high levels of test anxiety (25). 

The study likewise supported the findings of the 

existing study in which the data showed that the 

education graduates are categorized having high 

levels of test apprehension (26). 

Overconfidence in Taking the 

Licensure Examination for Teachers 
During the interview, the participants revealed 

that they were overconfident during their LET. In 

fact, one participant mentioned that: “I don’t think 

I did. I was too confident in my own abilities. Or I 

was too arrogant to seek help from other people. I 

did not want to seek comfort from other people. I 

faced that challenge on my own and relied on my 

sole effort and prayers (P1)”. One participant also 

brought it up, admitting that they overestimated 

their ability to manage work and studying for the 

teacher licensure. This information was confirmed 

by the participant’s statement who said, “But I 

really overestimated myself, thinking that I can 

manage the work and the exam easily (P2)”. 

Additionally, the participants acknowledged that 

their reluctance to seek help from their peers led 

to a deficiency of crucial information and 

direction during the exam preparation process. 

This report validated the point of one participant 

who said, “Aside from the doubts and worries 

while taking the exam, I did not have the advice 

and wisdom I would have had earned from asking 

my peers since I did not let it be known that I 

would be taking the exam (P4)”. In addition, the 

participants expressed that their arrogance and 

self-importance had a role in their failure to pass 

the LET, as evidenced by skipping classes in 

review centers. In fact, the researchers’ point of 

view corroborated the thought of one participant 

who said, “Yes, I have to admit that my ego and 

pride also played a role in deciding whether or 

not I am to enroll in review centers. I thought I 

could pass the LET by reviewing it by myself. My 

husband also thought the same (P6)”. The 

participants' statements supported the results of 

the previous study, which showed that exam 

performance of education graduates is 

significantly affected by self-assurance (27).   

Insufficient Educational Foundation 
The majority of participants shared their 

experiences of having poor educational 

background, citing their inability to comprehend 

test questions quickly and their unfamiliarity with 

some of the exam's constructed statements. One 

of the participants shared a sentiment stating 

that: “Somehow, there are questions that I found 

hard to understand due to the way the sentences 

were constructed. Although I tried translating 

them to Filipino to understand them better, it still 

was hard to comprehend. There were some terms 

that I was not familiar with, and I did not know 

their direct translation to Filipino or even Waray-

waray (P1)”. Likewise, another participant echoed 

the same situation, “Maybe, it was the questions 

that I haven’t encountered prior to the exam. Also, 

the sentence construction which made me need to 

read the questions at least twice before I can 

understand them (P3)”.  These statements align 

with findings that highlight challenges in 

comprehending the theories and the English 

language (28). The inability to understand in the 

English language results in a lack of 

comprehension of educational theories. In 

addition, some participants think that their early 

school experience contributed to their cognitive 

issues. The researchers’ report supported the 

statement of one participant who mentioned that: 

“Maybe, my educational foundation. If only I had a 

better education starting from my elementary 

years, I would have understood the questions 

easier. I would have been familiar with all the 

terms and words they used in the exam (P6)”. It 

was also highlighted during the interview that 

consistent classes should be held for them to 

become strongly prepared in the LET. In fact, one 

of the participants reported saying, “As I have 

said, if only my teachers held classes religiously as 

scheduled, I would have had enough base 

knowledge needed for the exam. It sounds like I 

am putting the blame on them, but I can really say 

for myself that I always attended my school 

diligently (P4)”. Difficult-to-understand and 

stressful content is one of the elements that lead 

to failure on the licensing examination (29). 
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Limited Resources and Lack of 

Preparation 
The education graduates struggled during the 

licensure examination for teachers due to limited 

resources and lack of preparation, which included 

financial burden, inadequate review materials, 

and readiness. During the interview, some of the 

participants disclosed that their family faced 

financial constraints, prompting them to work in 

the meantime while preparing for the exam. In 

fact, this report corroborated the statement of one 

participant saying, “First, the financial aspect of it. 

My family is not well-off, so I needed to fund my 

own exam and review by working. The work 

sometimes got in the way of my review, and it 

kept me from giving my upcoming exam a 

hundred percent of my attention (P5)”. Another 

participant added the same predicament who said 

that: “I also was not financially prepared for the 

board exam. When I cannot understand the 

question because of some of the words, I resort to 

reading the choices instead (P10)”. In addition, 

several participants shared their experiences, 

expressing that they believed their failure to pass 

the teacher licensure exam was partly caused by 

their lack of access to adequate review materials 

and other resources. This interview report 

validated the point of one participant who 

mentioned that: “I really did not have enough 

reviewers and resources. The only thing I did was 

buy a book and scan through it from time to time. 

I lacked preparation (P2)”. In the same manner, 

another participant shared the same scenario 

saying, “I honestly thought I did. I realized that 

there were other materials and resources that I 

was not aware of or was not made available for 

me (P1)”. Moreover, as seen by their statements, it 

is also noticeable from the reports that they felt 

unprepared for the test. Indeed, one of the 

participants said, “Yes. I should have given it my 

full attention. I should have quit work and 

dedicated all my effort and time in preparing for 

the exam (P8)”. The participant’s report is 

consistent with the result of a recent study which 

highlighted that the test-takers' competence was 

inadequate prior to the license exam because of 

lack of preparedness, did not have enough time 

for study, and neglected to access their review 

resources. (30). In addition, the findings of a prior 

study corroborated the participants' assertions 

that being financially prepared really matters, 

particularly when it comes to the review 

procedure before the licensure exam (31–33). 

Personal Responsibilities and 

Difficulties in Managing Time 
According to the participants' interview 

responses, they felt pressured by their personal 

obligations and difficulties in managing time to 

ensure they were well-prepared for the teacher 

licensure exam. This condition includes being new 

to motherhood, working, and overestimating their 

readiness. The participant reported that: “Out of 

focus, instead of thinking about the exam I have a 

lot to mind outside, especially the situation of my 

baby. As a new mother, I could not help to think 

about my baby all the time (P9)”. One participant 

added the same situation saying, “At that time, I 

had a 9-month-old baby, it was a very difficult 

time to manage because I still breastfeed my baby, 

so I need to reach the period by finishing the exam 

immediately (P4)”. The participants also brought 

up the concern of underestimating their degree of 

preparation, which prevented them from studying 

harder for the test. This report supported the 

statement of one participant who stated, “Looking 

back, I overestimated my own abilities thinking 

that I have done just enough to pass the exam. I 

did not give my full effort and time in preparing 

for the exam. I juggled my work and preparing for 

the exam because I assumed that I was that good. 

If I had to do it again, I would have focused all my 

time and effort in the preparation for the exam 

(P5)”. In addition, some of the participants 

prioritized more on their work which led to lack 

of focus on preparing for the teacher licensure 

exam. This information supported the statements 

of one participant who mentioned that: “Another 

thing that kept bothering me was the time 

constraints. The fear of not being able to finish 

answering the questions was always at the back of 

my head (P10)”. In addition, another participant 

shared the same experience, “I think I focused 

more on my work and the preparation for the 

review was not prioritized (P2)”.  Busy schedules 

and other obligations outside of studying and 

working contribute to making time difficult to 

manage (34). 
 

Discussion 
The results of this study revealed that education 

graduates demonstrated a physiological indicator 

when taking the teacher licensure examination. 
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For instance, heart racing, palms sweating, racing 

thoughts, and other indications which are 

frequently signs of test anxiety. Test anxiety is an 

emotional and behavioral condition brought on by 

the reactive nervous system's activation that is 

commonly experienced by the test-takers (35). 

Previous study highlighted the consistency about 

the manifestation of the said state for the test 

takers; they explained that it is a common 

experience of the examinee to feel worried, 

anxious, and even pressured during examination 

(36). It is important to understand that this 

problem is not just an individual attribute that 

affects their test performance but additionally an 

underlying issue which demands a solution. The 

participants' reported experiences suggest a 

detrimental effect on the outcome and a high 

likelihood of failing their evaluative scenario. Test 

anxiety indicates a high chance of failing the 

licensure examination for teachers (37). In fact, 

previous studies have shown that the education 

graduate’s subconscious mind perceives these 

emotional aspects trigger their body's stress 

reaction, which impresses the belief that they 

performed poorly on the licensure examination 

(38). Outcomes of this study further indicated that 

aspiring teachers were overconfident and 

underestimated their capacity to pass the teacher 

licensure examination. Their overconfidence can 

be attributed to their lack of understanding and 

being self-sufficient in believing they can pass the 

LET with little to no preparation. Overconfidence 

is a prevalent trait among those who possess an 

overwhelming confidence in their ability that they 

can successfully make it of a certain thing (39). 

This information corroborated the results from 

the previous studies which highlighted that 

excessive confidence impaired the education 

graduates' thinking and estimation during the 

examination (40). The analysis of this study 

suggested that exam preparation was obviously 

neglected by these test-takers who evidently 

believed they could pass the LET while 

concentrating on other matters. In other words, 

education graduates ignored the time required for 

efficient LET preparation that resulted in their 

test failure suggesting their lack of understanding 

of the test's rigor, which requires support from 

those who were qualified and professional 

experts (41–43). Conversely, recent study has 

shown that students who feel confident in a 

positive way in their abilities to pass the LET are 

more likely to be committed to take it. This 

context is an example of being conscious of their 

own strengths and flaws by the education 

graduates and more likely eager to learn from 

others (44). In addition, education graduates 

often gained more knowledge and confidence for 

taking such steps to become prepared for the LET 

like attending review classes and being 

resourceful (45). The study also revealed that the 

education graduates who took the licensure exam 

had cognitive difficulties while responding to test 

questions, suggesting that they had issues 

comprehending complex sentence and phrase 

constructions. The participants realized that they 

needed to read the questions multiple times and 

even translate them into their native tongue in 

order to understand them. They went on to say 

that this occurred as a result of their lack of early 

knowledge acquisition (46–48). The process of 

comprehension is intricate and requires a wide 

range of language and cognitive abilities (49). 

They added that deficits in any cognitive function 

that is essential to the comprehension process 

may result in deficiencies in the performance of 

comprehension when reading. In addition, the 

participants further cited that there is a need for 

more thorough and consistent educational 

experiences, especially with regard to the way 

classes are taught and the development of 

important academic skills, especially throughout 

their college years. Apparently, the findings 

suggest that their struggles with the 

aforementioned issue may be a consequence of 

the limited information and abilities obtained 

through previous education, thereby explaining 

why they have difficulties comprehending.  In fact, 

in order to provide a strong foundation in 

comprehension skills, these skills should be 

taught to youngsters from the very beginning of 

their school careers (50). As a result, the 

aforementioned issue of a lack of basic foundation 

hampered their adequate preparation of the 

requisite academic knowledge, perhaps leading to 

failure on the teacher license exam (51, 52).  The 

findings further showed that many education 

graduates who took the teacher licensure 

examination faced the same issue of financial 

constraints preventing them from getting review 

materials, learning resources and eventually 

hindered them from attending review classes. 
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Financial limitations hinder the access of 

adequate materials and instructional resources 

that are supposed to help the education graduates 

gain more knowledge in preparing the LET (53). 

The scenario of the test-takers in this present 

study had left them with no choice but to find 

work to gain income thinking that this could 

support them in preparation of the LET. In fact, 

enrolling review classes and having sufficient 

review materials, education graduates became 

motivated and more likely perform well in the 

licensure examination for teachers (54). 

Consequently, the analysis of this finding suggests 

that managing the said work demand may result 

in distracted preparation leading to their learning 

gaps and eventually experienced challenges 

during the examination (55). Apparently, this 

matter generated a difficult environment for the 

test-takers, preventing them from reaching their 

maximum potential in passing the LET. Notably, 

some of the education graduates were new 

mothers, who had the added personal duty of 

caring for their children. The duties of 

parenthood, such as breastfeeding and changing 

clothes, plainly required them to forgo their study 

time in order to care for their children. This 

condition obviously suggests that it may limit 

their time and make it more difficult for them to 

manage their study for the teacher licensure 

examination which may severely impact their 

capacity to focus on reviewing because they were 

always engaged with their children's demands. 

Personal and family factors negatively affect their 

preparation of the LET (56).  Moreover, as 

previously stated, the test-takers failed the exam 

because they overlooked their level of 

preparation, which caused them to prioritize their 

work and other personal obligations. This 

viewpoint is in line with earlier research that 

indicated LET takers had issues managing their 

time between duties at home and at work (57). 

Furthermore, the findings suggested that the 

barriers encountered by education graduates vary 

widely but are significantly affected by contextual 

factors, including socioeconomic backgrounds, 

institutional differences, and regional disparities 

(58, 59). The struggles experienced by aspiring 

teachers are influenced by the intricate 

interactions between these factors (60). Based on 

the analysis of the authors in this study, 

institutional resources have a strong connection 

with the possibility of facing barriers as showed in 

the aforementioned discussion. It can be seen that 

educational institutions with constrained financial 

resources often lack access to modern resources, 

including online learning environments, 

specialized textbooks, and other relevant 

resources for practical training to apply in 

teaching hands-on skills to the test-takers (61). 

The deficiency in resources distinctly influences 

the test takers’ ability to understand the subject 

matter while preparing for the teacher licensure 

examination. In fact, a recent study suggests that 

education graduates who have the means in 

accessing the resources are more equipped in 

preparing for the licensure examination than 

those who lacked such resources and preparation 

(62). Additionally, schools with a higher number 

of teachers who are not trained or experienced in 

specific areas may face difficulty in giving 

quality instruction, making things more difficult 

for education graduates (63). It is also important 

to take into account that graduates of urban 

educational institutions usually have easier access 

to resources like professional development 

opportunities, well-equipped libraries, and 

tutoring services (64). However, education 

graduates from rural and remote regions like in 

the current study frequently encounter 

unfavorable situation in obtaining these 

resources. For instance, insufficient internet 

access, restricted access to learning resources, 

and diminished necessary opportunities 

significantly hinder their preparation for the 

licensure examination (65). Correspondingly, 

education graduates from disadvantaged 

backgrounds frequently encounter extra financial 

challenges, which restrict their access to crucial 

resources like tutoring, exam preparation 

materials, as well as technology (66). The 

financial limitations, along with challenges in 

accessing quality education during pre-service 

training, can significantly affect the preparation 

for the licensure exam. These contextual variables 

are clearly interrelated and frequently interact, 

resulting in heightened challenges for the test-

takers. These added challenges could significantly 

impede preparation and raise the probability of 

facing the identified barriers to success (67). 
 

Conclusion 
Based on the preceding discussion, the education 

graduates' experiences underscored numerous 
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difficulties that substantially led to their failure in 

teacher licensure examinations. They highlighted 

challenges stemming from emotional and 

personal factors associated with test anxiety, 

overconfidence, and cognitive issues, which 

adversely affect their performance on the teacher 

licensure examinations. Future educators also 

emphasized the negative impact of having little 

resources and those who are dealing with family-

related issues, which ultimately hinders 

participants from being completely prepared for 

the test. These barriers in the licensure 

examination for teachers may be taken into 

account and emphasize the need to offer 

alternatives, since it indicates the caliber of 

instruction and learning the school offers which 

compromising its credibility as an educational 

resource for future teachers. The researchers are 

highly suggesting that those schools who offered 

education programs with the same issue may 

consider implementing test-taking strategies and 

anxiety management. Educational institutions 

offering education programs may offer aid 

programs for graduates who are financially 

constrained and those with personal 

commitments. Access to review materials and 

other resources is seen as a vital factor in aiding 

these graduates to pass the examinations. This 

action could be done in school by answering LET-

like tests twice a week every weekend for three to 

six months prior to the examination for those who 

graduated that school year. This strategy should 

also be implemented and applied to all education 

students once a week every Friday. In addition, 

schools may conduct a comprehension skills 

enhancement program that focuses on improving 

the cognitive skills of first to fourth year students 

in the College of Education to fill the knowledge 

gap in their early education which could be 

accomplished once a week until they graduate.  

Furthermore, the education program department 

may also conduct revisiting curriculum and 

updating course syllabi every school year to 

ensure the alignment with LET standards and 

competencies. Moreover, each department head 

of the college of education may consider regularly 

monitoring the attendance of the faculty members 

using technology tracking systems to ascertain 

that they are religiously conducting classes. 

Eventually, realizing the cited recommendations 

would ensure that education graduates could 

have the required knowledge and skills to succeed 

in the teacher licensure examination. Lastly, 

future researchers may consider conducting 

similar study in a wide population which could 

unlock other prospective cases that hinders the 

test-takers' success in the licensure examination 

for teachers.        
 

Abbreviations 
No abbreviations were used in the study. 
 

Acknowledgements 
The authors would like to express their gratitude 

for the reviewers' time and effort in reviewing our 

research article. Their helpful critique played a 

key role in improving the paper's quality. We also 

appreciate the participants’ input and their 

willingness to take part in the study. 
 

Author Contributions 
Author 1: Conceptualizing, writing the original 

draft, outlining the methods, discussing the formal 

analysis, interpretation, and implications, framing 

initial conclusion and recommendations; Author 

2: She was responsible of gathering and updating 

the review of literature, drafting the initial results 

and discussing draft analysis; Author 3: She did 

the final editing, validation and supervision; 

Author 4: The interviewer and transcriber of the 

data; Author 5: The one who worked on 

identifying the Significant statements, coding, 

themes, and formatting Vancouver References 

Style; Author 6: Interviewer, data cleaning, and 

editing the Draft Manuscript. 
 

Conflict of Interest 
The researchers confirm that there is no conflict 

of interest. 
 

Ethics Approval 
This study was carried out in compliance with the 

Declaration of Self. Research protocol was 

approved by the Head of the Institution where we 

collected data. All of the participants in the study 

provided informed consent. As mentioned in the 

previous section, unique codes were assigned to 

participants to maintain the secrecy of the 

information. Personal information and recordings 

were stored in a file only accessible to the 

researchers for confidentiality. Moreover, 

disclosure of private information that may cause 

damage to the integrity of the informant or to the 

family is withheld confidential. 
 



Mercado et al.,                                                                                                                                             Vol 6 ǀ Issue 1 

 

660 

 

Funding 
The study was not sponsored by any funding 

agency or research institution. 
 

References 
1. Antiojo LP. Performance of education graduates in 

the licensure examination for teachers (LET). 
PEOPLE: International Journal of Social Sciences. 
2017; 3(2):1363-1384.   

2. Tarun IM. Prediction models for licensure 
examination performance using data mining 
classifiers for online test and decision support 
system. Asia Pacific Journal of Multidisciplinary 
Research. 2017; 5(3):10-21.  

3. Varikunta OPS, Babu PM, Subbaiah PV. 
Understanding the Dynamics: The Organization’s 
Commitments and Quality of Work Life in the 
Higher Education Context. International Research 
Journal of Multidisciplinary Scope. 2024; 
05(03):524-533. 

4. Professional Regulation Commission (PRC) and the 
Board for Professional Teachers (BPT). March 2018 
Results of Licensure Examination for Teachers 
released in forty (40) working days. 
https://www.prc.gov.ph/article/march-2018-
results-licensure-examination-teachers-released-
forty-40-working-days/2051 

5. Professional Regulation Commission (PRC) and the 
Board for Professional Teachers (BPT). September 
2018 Results of Licensure Examination for Teachers 
released in fifty-two (52) working days. 
https://www.prc.gov.ph/article/september-2018-
results-licensure-examination-teachers-released-
fifty-two-52-working-days 

6. Professional Regulation Commission (PRC). March 
2019 Results of Licensure Examination for Teachers 
Released in forty-two (42) working days. 
https://www.prc.gov.ph/article/march-2019-
results-licensure-examination-teachers-released-
forty-two-42-working-days/3967 

7. Professional Regulation Commission (PRC). 
September 2019 Results of Licensure Examination 
for Teachers released in fifty (50) working days. 
https://prc.gov.ph/article/september-2019-
results-licensure-examination-teachers-released-
fifty-50-working-days/4247 

8. Professional Regulation Commission (PRC). March 
2022 Results of Licensure Examination for Teachers 
Released in Twenty-Five (25) Working Days. 
https://prc.gov.ph/article/march-2022-results-
licensure-examination-teachers-released-twenty-
five-25-working-days/5574 

9. Professional Regulation Commission (PRC). October 
2022 LET result Secondary level: performance of 
schools.https://www.prcboardnews.com/2022/11
/october-2022-let-result-secondary-top-
performance-of-schools 

10. Professional Regulation Commission (PRC). March 
2023 Results of Licensure Examination for 
Professional Teachers Released in Forty-Two (42) 
Working Days. 
https://www.prc.gov.ph/article/march-2023-
results-licensure-examination-for-professional-

teachers-released-in-forty-two-42-working-
days/6226 

11. PRC Board. September 2023 LET Result: 
Elementary and Secondary List of Passers. 
https://www.prcboard.com/let-result-september-
2023-licensure-exam-for-teachers-passers/ 

12. Quiambao DT, Baking EG, Buenviaje, LM, Nuqui AV, 
Cruz RC. Predictors of Board Exam Performance of 
the DHVTSU College of Education Graduates. 
Journal of Business & Management Studies. 2015; 
1(1):1-4. 

13. De Los Angeles MAGG. Predictors of Performance in 
Licensure Examination for Teachers. Universal 
Journal of Educational Research. 2020; 8(3):835-43.  

14. Bellen JA, Perez Jr. JCS, Avellana AJC, Borneo AMF. 
Scoping Review on the Licensure Examination for 
Teachers (LET) in the Philippines. Journal of 
Educational and Human Resource Development 
(JEHRD). 2022; 10:93-107. 

15. Aberin S, Fajardo M, Sermona N. An Analysis of the 
Five-Year Performance of BSED-TLE Graduates in 
the Licensure Examination for Teachers. 
International Journal of Advanced Science and 
Technology. 2020; 29(2):1632-1643. 

16. Bansiong AJ, Balagtey JLM. Predicting success in 
teacher education: Revisiting the influence of high 
school GPA, admission, and standardized test scores 
on academic and licensure performance. Journal Of 
Research, Policy &amp; Practice of Teachers &amp; 
Teacher Education. 2020; 10(2):1-17. 

17. Cabarse JR, Cabusa CM, Baran JA. The formula of 
licensure examination for teachers: a     complex 
adaptive system model. international Journal of 
English and Education. 2019; 8(1):442-448. 

18. Cristobal JC. Licensure examination for teachers 
(LET): a quality control towards k-12 curriculum 
efficacy. Journal of Critical Reviews. 2020; 
7(11):168-171. 

19. Dagdag JD, Sarmiento CS, Ibale JC. Examining the 
factors of licensure examination for teachers’ 
performance for program strategy enhancement. 
Asia Pacific Journal of Multidisciplinary Research. 
2017; 5(4):34-39. 

20. Garcia GC. Academic Performance as Determinant 
to Pass the Licensure Examination for Teachers. 
JPAIR Institutional Research. 2013; 2(1):69-75. 

21. Samonte K, De Guzman P. The University Services 
and the Performances of Music, Arts, Physical 
Education and Health (MAPEH) Graduates in the 
Licensure Examination for. JPAIR Institutional 
Research. 2017; 10(1):1-13. 

22. Albite R. A Case Study of Topnotchers’ Preparations 
and Contributory Attributes in Passing the 
Licensure Examination for Teachers. Southeastern 
Philippines Journal of Research and Development. 
2019; 24(2):45-68. 

23. Binayao B, Dales Z. A Phenomenological Study of the 
Passers and Non-Passers in the Licensure 
Examination for Teachers. International Journal of 
Innovative Science and Research Technology. 2020; 
5(8):1704-1721. 

24. Olvina Jr. B, Basadre KC, Penarejo R, Ngo CG. 
Unshadowing the Stories of Yesterday’s Failed 
Battle of Let Examinees. International Journal 
Corner of Educational Research. 2023; 3(1):1-31. 

https://www.prc.gov.ph/article/march-2018-results-licensure-examination-teachers-released-forty-40-working-days
https://www.prc.gov.ph/article/march-2018-results-licensure-examination-teachers-released-forty-40-working-days
https://www.prc.gov.ph/article/march-2018-results-licensure-examination-teachers-released-forty-40-working-days
https://www.prc.gov.ph/article/september-2018-results-licensure-examination-teachers-released-fifty-two-52-working-days
https://www.prc.gov.ph/article/september-2018-results-licensure-examination-teachers-released-fifty-two-52-working-days
https://www.prc.gov.ph/article/september-2018-results-licensure-examination-teachers-released-fifty-two-52-working-days
https://www.prc.gov.ph/article/march-2019-results-licensure-examination-teachers-released-forty-two-42-working-days/3967?fbclid=IwZXh0bgNhZW0CMTAAAR3HvHLtVCKDtxEBEsgCbwTcJlqGY0kdhDfWeGs1S9NmAwExf8L8AijKwVE_aem_pkeKiJyNrN7gxX0ynUkETA
https://www.prc.gov.ph/article/march-2019-results-licensure-examination-teachers-released-forty-two-42-working-days/3967?fbclid=IwZXh0bgNhZW0CMTAAAR3HvHLtVCKDtxEBEsgCbwTcJlqGY0kdhDfWeGs1S9NmAwExf8L8AijKwVE_aem_pkeKiJyNrN7gxX0ynUkETA
https://www.prc.gov.ph/article/march-2019-results-licensure-examination-teachers-released-forty-two-42-working-days/3967?fbclid=IwZXh0bgNhZW0CMTAAAR3HvHLtVCKDtxEBEsgCbwTcJlqGY0kdhDfWeGs1S9NmAwExf8L8AijKwVE_aem_pkeKiJyNrN7gxX0ynUkETA
https://prc.gov.ph/article/september-2019-results-licensure-examination-teachers-released-fifty-50-working-days/4247?fbclid=IwZXh0bgNhZW0CMTAAAR3Kf-tqiI1q99bjL0GruF0Ni2wtXIQAhAnM6gWrr1g6iqbGB_gWmCoeqR0_aem_l0VkNpDeTCigXhJBqkHJJg#:~:text=The%20Professional%20Regulation%20Commission%20%28PRC%29%20and%20the%20Board,all%20over%20the%20Philippines%2C%20Hong%20Kong%20and%20Thailand
https://prc.gov.ph/article/september-2019-results-licensure-examination-teachers-released-fifty-50-working-days/4247?fbclid=IwZXh0bgNhZW0CMTAAAR3Kf-tqiI1q99bjL0GruF0Ni2wtXIQAhAnM6gWrr1g6iqbGB_gWmCoeqR0_aem_l0VkNpDeTCigXhJBqkHJJg#:~:text=The%20Professional%20Regulation%20Commission%20%28PRC%29%20and%20the%20Board,all%20over%20the%20Philippines%2C%20Hong%20Kong%20and%20Thailand
https://prc.gov.ph/article/september-2019-results-licensure-examination-teachers-released-fifty-50-working-days/4247?fbclid=IwZXh0bgNhZW0CMTAAAR3Kf-tqiI1q99bjL0GruF0Ni2wtXIQAhAnM6gWrr1g6iqbGB_gWmCoeqR0_aem_l0VkNpDeTCigXhJBqkHJJg#:~:text=The%20Professional%20Regulation%20Commission%20%28PRC%29%20and%20the%20Board,all%20over%20the%20Philippines%2C%20Hong%20Kong%20and%20Thailand
https://prc.gov.ph/article/march-2022-results-licensure-examination-teachers-released-twenty-five-25-working-days/5574?fbclid=IwZXh0bgNhZW0CMTAAAR3H9lO3q0hWZVwR4qFhGRjJGDTShM6rh-2yzyh7zNUWud5FEI5hzIQfIwc_aem_RlXO2APmoes8bkZAZaXziw
https://prc.gov.ph/article/march-2022-results-licensure-examination-teachers-released-twenty-five-25-working-days/5574?fbclid=IwZXh0bgNhZW0CMTAAAR3H9lO3q0hWZVwR4qFhGRjJGDTShM6rh-2yzyh7zNUWud5FEI5hzIQfIwc_aem_RlXO2APmoes8bkZAZaXziw
https://prc.gov.ph/article/march-2022-results-licensure-examination-teachers-released-twenty-five-25-working-days/5574?fbclid=IwZXh0bgNhZW0CMTAAAR3H9lO3q0hWZVwR4qFhGRjJGDTShM6rh-2yzyh7zNUWud5FEI5hzIQfIwc_aem_RlXO2APmoes8bkZAZaXziw
https://www.prcboardnews.com/2022/11/october-2022-let-result-secondary-top-performance-of-schools.html?fbclid=IwZXh0bgNhZW0CMTAAAR1gVsTS3EwX2SyuxD2K2dpJzLbSwgRpZqtEIkrnh5rt_peWPSVsSm0zyqw_aem_lco6HgJE4XoOc7qlzCVdnw#:~:text=According%20to%20PRC%20Resolution%20No.%201439%20series%20of,can%20be%20expected%20on%20Friday%2C%20December%2016%2C%202022
https://www.prcboardnews.com/2022/11/october-2022-let-result-secondary-top-performance-of-schools.html?fbclid=IwZXh0bgNhZW0CMTAAAR1gVsTS3EwX2SyuxD2K2dpJzLbSwgRpZqtEIkrnh5rt_peWPSVsSm0zyqw_aem_lco6HgJE4XoOc7qlzCVdnw#:~:text=According%20to%20PRC%20Resolution%20No.%201439%20series%20of,can%20be%20expected%20on%20Friday%2C%20December%2016%2C%202022
https://www.prcboardnews.com/2022/11/october-2022-let-result-secondary-top-performance-of-schools.html?fbclid=IwZXh0bgNhZW0CMTAAAR1gVsTS3EwX2SyuxD2K2dpJzLbSwgRpZqtEIkrnh5rt_peWPSVsSm0zyqw_aem_lco6HgJE4XoOc7qlzCVdnw#:~:text=According%20to%20PRC%20Resolution%20No.%201439%20series%20of,can%20be%20expected%20on%20Friday%2C%20December%2016%2C%202022
https://www.prc.gov.ph/article/march-2023-results-licensure-examination-for-professional-teachers-released-in-forty-two-42-working-days/6226?fbclid=IwZXh0bgNhZW0CMTAAAR3HvHLtVCKDtxEBEsgCbwTcJlqGY0kdhDfWeGs1S9NmAwExf8L8AijKwVE_aem_pkeKiJyNrN7gxX0ynUkETA
https://www.prc.gov.ph/article/march-2023-results-licensure-examination-for-professional-teachers-released-in-forty-two-42-working-days/6226?fbclid=IwZXh0bgNhZW0CMTAAAR3HvHLtVCKDtxEBEsgCbwTcJlqGY0kdhDfWeGs1S9NmAwExf8L8AijKwVE_aem_pkeKiJyNrN7gxX0ynUkETA
https://www.prc.gov.ph/article/march-2023-results-licensure-examination-for-professional-teachers-released-in-forty-two-42-working-days/6226?fbclid=IwZXh0bgNhZW0CMTAAAR3HvHLtVCKDtxEBEsgCbwTcJlqGY0kdhDfWeGs1S9NmAwExf8L8AijKwVE_aem_pkeKiJyNrN7gxX0ynUkETA
https://www.prc.gov.ph/article/march-2023-results-licensure-examination-for-professional-teachers-released-in-forty-two-42-working-days/6226?fbclid=IwZXh0bgNhZW0CMTAAAR3HvHLtVCKDtxEBEsgCbwTcJlqGY0kdhDfWeGs1S9NmAwExf8L8AijKwVE_aem_pkeKiJyNrN7gxX0ynUkETA
https://www.prcboard.com/let-result-september-2023-licensure-exam-for-teachers-passers/?fbclid=IwZXh0bgNhZW0CMTAAAR3H9lO3q0hWZVwR4qFhGRjJGDTShM6rh-2yzyh7zNUWud5FEI5hzIQfIwc_aem_RlXO2APmoes8bkZAZaXziw
https://www.prcboard.com/let-result-september-2023-licensure-exam-for-teachers-passers/?fbclid=IwZXh0bgNhZW0CMTAAAR3H9lO3q0hWZVwR4qFhGRjJGDTShM6rh-2yzyh7zNUWud5FEI5hzIQfIwc_aem_RlXO2APmoes8bkZAZaXziw


Mercado et al.,                                                                                                                                             Vol 6 ǀ Issue 1 

 

661 

 

25. Frigillano SD, Examen ST, Nulada LN. Pre-Service 
Teachers’ Anxiety and Preparation Prior To Board 
Examination. International Journal of Social Science 
and Humanities Research. 2018; 6(1): 209-216. 

26. Cortez MVT, Alipante AM, Lajato DMF. Binary 
Logistic Model on Factors Affecting the Result of 
Licensure Examination for Teachers (LET). 
International Journal of Education and Research. 
2017; 5(5):279-288.  

27. Villaflores MGM. Level of Preparedness and 
Confidence of Graduating Education Students to 
Licensure Examination. Journal of Tertiary 
Education and Learning. 2023; 1(1):1-8. 

28. Vaughn S, Fall AM, Roberts G, Wanzek J, Swanson E, 
Martinez LR. Class Percentage of Students with 
Reading Difficulties on Content Knowledge and 
Comprehension. Journal of Learning Disabilities. 
2018; 52(2):120-134. 

29. Orlanda-Ventayen CC. Academic predictors of the 
licensure examination for teachers: a thematic 
review of studies investigating students’ 
performance. Asian Journal of Multidisciplinary 
Studies. 2020; 3(1):35-40. 

30. Cornillez Jr. EEC. Modeling the Relationship among 
Digital Demographic Characteristics, Digital 
Literacy, and Academic Performance of 
Mathematics Major Students in an Online Learning 
Environment. IJERI: International Journal of 
Educational Research and Innovation. 2024; (21):1-
23 

31. Esaga MA, Mulig MJ, Ocba L, Puno M, Sas JMG, Yutina 
JJ. Student's Decision: A Key to Certified Public 
Accountant. Universal Journal of Educational 
Research. 2022; 1(1):44-55. 

32. Mercado HAR, Morante LM. Experiences of Senior 
High School Mathematics Teachers in Out-of-field 
Teaching. Salud, Ciencia y Tecnología - Serie de 
Conferencias. 2024; 3:1125. 

33. Peralungal A, Natchimuthu N. Machine Learning in 
Financial Distress: A Scoping Review. International 
Research Journal of Multidisciplinary Scope. 2024; 
05(03):457-474. 

34. Chakraborty A. Exploring the Root Causes of 
Examination Anxiety: Effective Solutions and 
Recommendations. International Journal of Science 
and Research (IJSR). 2023; 12(2):1096-1102. 

35. Revina MA, Marslin G, Franklin G, Sheeba CJ. Test 
Anxiety Levels of Board Exam Going Students in 
Tamil Nadu, India. BioMed Research International. 
2014; 2014:1-9. 

36. Varthini S, Rathnasabapthy M. Enhancing Well-
Being: Embracing Aging, Alleviating Anxiety, and 
Reflecting on Mortality. International Research 
Journal of Multidisciplinary Scope. 2024; 
05(03):172-182. 

37. Anbarasu A, Bhuvaneswari M. Effect of Positive 
Psychology in Mental Health Promotion among 
Tribal School Adolescents in India. International 
Research Journal of Multidisciplinary Scope. 2024; 
05(03):475-486. 

38. Nicolas TM, Arambulo R. Test Anxiety, Readiness, 
and Intervention Strategies for Enhancing Board 
Exam Performance among Psychology Students. 
The QUEST. 2023; 2(3):1-15 

39. Medrut F. Overconfidence: What Does It Mean - And 
Why Is It So Dangerous? 

https://www.goalcast.com/why-overconfidence-
dangerous/ 

40. Giray CGB, Quianzon FSM. Interest, Self-Efficacy and 
Environmental Influences on The Career Decision 
Making of Adolescents. Journal of Community 
Development Research (Humanities and Social 
Science). 2023; 16(4):33-44. 

41. Fulminar LPD. Teaching College Physics to the K to 
12 Program Graduates: Teachers’ Experiences and 
Perspectives. Asia Pacific Journal of Educators and 
Education. 2022; 37(2):263-280. 

42. Mahalingam D, Sivakumar C. Understanding E-
Resource Adoption: Insights from Instructors and 
Higher Educational Students in Erode District. 
International Research Journal of Multidisciplinary 
Scope. 2024; 05(03):1096-104. 

43. Islas TC, Carranza AMdR, Romero MFJ. Importance 
of promoting soft skills in university teaching: an 
approach from the systemic approach. Salud, 
Ciencia y Tecnología - Serie de Conferencias. 2024; 
3:704.  

44. Bellen J, Abela R, Truya R. Academic achievement as 
predictor in the performance of licensure 
examination for teachers. Asia Pacific Journal of 
Education, Arts, and Sciences. 2017; 5(1):77-81. 

45. Yusefzadeh H, Amirzadeh Iranagh J, Nabilou B.  The 
effect of study preparation on test anxiety and 
performance: A quasi-experimental study.  
Advances in Medical Education and Practice. 2019; 
10:245-251. 

46. Cabuquin JC, Abocejo FT. Conceptual and 
Procedural Understanding in the Division of 
Algebraic Fractions. Recoletos Multidisciplinary 
Research Journal. 2024; 12(1):225-40. 

47. Lasekan OA, Rojas V, Ubilla L. Boosting Preservice 
EFL Teachers’ Reading Skills via Visual Media. 
International Research Journal of Multidisciplinary 
Scope. 2024; 05(03):987-1004. 

48. Labarrete RA. Reading Comprehension Level and 
Study Skills Competence of The Alternative 
Learning System (Als) Clientele. Pupil: International 
Journal of Teaching, Education and Learning. 2019; 
3(1):220–229.  

49. Spencer M, Wagner RK. The Comprehension 
Problems of Children with Poor Reading 
Comprehension Despite Adequate Decoding: A 
Meta-Analysis. Review of Educational Research. 
2018; 88(3):366-400. 

50. Acosta-Tello E. Teaching comprehension to 
beginning readers. Journal of Instructional 
Pedagogies. 2023; 28:1-7. 

51. Cabuquin JC, Abocejo FT. Mathematics Learners’ 
Performance and Academic Achievement at a Public 
High School Institution in Leyte, Philippines. 
Formatif: Jurnal Ilmiah Pendidikan MIPA. 2023; 
13(2):123-126. 

52. Webster K. Student Perceptions of Barriers to 
Professional Exam Success. Internet Journal of 
Allied Health Sciences and Practice. 
http://dx.doi.org/10.46743/1540-580x/2020.1853 

53. Murro RA, Divinagracia LT, Inoferio HV. Results in 
the Licensure Examination for Teachers: An 
Analysis. Sprin Journal of Arts, Humanities and 
Social Sciences. 2023; 2(02):50-60.  

54. De Los Angeles MAGG. Correlates of Performance in 
the Licensure Examination for Teachers. Asia Pacific 

https://www.goalcast.com/why-overconfidence-dangerous/?fbclid=IwZXh0bgNhZW0CMTAAAR3Kf-tqiI1q99bjL0GruF0Ni2wtXIQAhAnM6gWrr1g6iqbGB_gWmCoeqR0_aem_l0VkNpDeTCigXhJBqkHJJg
https://www.goalcast.com/why-overconfidence-dangerous/?fbclid=IwZXh0bgNhZW0CMTAAAR3Kf-tqiI1q99bjL0GruF0Ni2wtXIQAhAnM6gWrr1g6iqbGB_gWmCoeqR0_aem_l0VkNpDeTCigXhJBqkHJJg
http://dx.doi.org/10.46743/1540-580x/2020.1853


Mercado et al.,                                                                                                                                             Vol 6 ǀ Issue 1 

 

662 

 

Journal of Multidisciplinary Research. 2019; 7(2): 
65-74. 

55. Cabuquin JC, Acidre MAS, Manabat MAA, Aruta 
MGH, Sangutan J, Beltran Yu RF. The role of 
ChatGPT on academic research: perspectives from 
filipino students across diverse educational levels. 
Salud, Ciencia y Tecnología - Serie de Conferencias. 
2024; 3:1205.  

56. Lagcao A, Toquero CM, Tusoy C. Predicting success 
of teacher candidates: Academic performance and 
licensure examination of BEED graduates from 
2017 to 2019. West African Journal of Educational 
Science and Practice (WAJESP). 2023; 2(1):1-6 

57. Briones MA, Romero VA. Examining the Personal 
Factors Affecting Licensure Examination 
Preparation. Journal of English Education and 
Linguistics. 2020; 1(2):72-83. 

58. Amanonce JT, Maramag AM. Licensure Examination 
Performance and academic achievement of teacher 
education graduates. International Journal of 
Evaluation and Research in Education (IJERE), 
2020; 9(3):510.  

59. Baylan SL. Trend of Performance in Board Licensure 
Examination for Professional Teachers in Selected 
Philippine Teacher Education Institutions: Policy 
Recommendation. International Journal for 
Innovative Research in Multidisciplinary Field. 
2018; 4(10):334-340. 

60. Alfozan AA.    Leadership    Dynamics    in    
organizational change:  An in-depth exploration of   
public and private sectors in Saudi Arabia.  
American Journal of   Multidisciplinary Research 
and Innovation. 2024; 3(1):11-19. 

61. Cabahug MM, Bonghanoy SM, Tubog JJ, Asingua AB, 
Chen Q, Tul-id CS. Graduates are failing in the 
examination: An ethical investigation on the 
experiences of board licensure examination for 
professional teachers (BLEPT) takers. American 
Journal of Multidisciplinary Research and 
Innovation. 2024; 3(2):1-6.  

62. Panlaqui CC. Unveiling the key factors and 
challenges on the graduates’ board performance in 
the new curriculum. Edukasiana: Jurnal Inovasi 
Pendidikan. 2025; 4(1):75-78. 

63. Abe LT. Trend of elementary education graduates’ 
performance in the licensure examination for 
teachers. International Journal of Advanced Science 
and Technology. 2020; 29(6):6939-6947.  

64. Mercado HAR, Cabuquin JC. Professional 
Development vis-a-vis Teaching Effectiveness of 
Public Secondary Mathematics Teachers. Jurnal 
Pendidikan Progresif. 2023; 13(2):568-579. 

65. Hirumi A, Horger L, Harris DM, Berry A, Daroowalla 
F, Gillum S, Dil N, Cendán JC. Exploring students' 
[pre-pandemic] use and the impact of commercial-
off-the-shelf learning platforms on students' 
national licensing exam performance: A focused 
review - BEME Guide No. 72. Med Teach. 2022; 
44(7):707-719. 

66. Adeaye MA, Akinnubi OP, Lasisi AK. Addressing 
Socioeconomic Disparities in Developing Student-
Centered Learning Environments. Journal of 
Didactic Studies. 2023; 1(2):90-98 

67. Deveci CC, Ersen RK. Predictors of academic 
achievement at different levels of socioeconomic 

status. International Education Studies. 2022; 
15(3):39.  


